
Journal of Innovation in Psychology, Education and Didactics  
ISSN: 2247-4579, E-ISSN: 2392-7127  
http://www.jiped.ub.ro/ 
Covered in : EBSCO, CEEOL, ProQuest, DOAJ, Scipio, 
International Innovative Journal Impact Factor, CiteFactor, 
EuroPub database, Open Academic Journals Index, ResearchBib, 
Universal Impact Factor 
2023, Volume 27, Issue 2, pages: 141-160, doi:10.29081/JIPED.2023.27.2.02 
 

Turkish Language and Literature Teacher Candidates' Opinions on 

Panel and Forum Discussion Techniques: A Qualitative Analysis 

Mesut BULUT 1* 

Received: 31 August 2023/ Accepted: 14 September 2023/ Published: 20 September 2023 

Abstract 

The purpose of this study is to find out what prospective teachers of Turkish language and literature think 
about using panel and forum discussion techniques in the context of instructional strategies that are crucial 
to the learning-teaching process. The case study design, one of the qualitative research methods, was 
chosen for this objective. 14 teacher candidates who are enrolled in a university's education faculty and 
are studying Turkish language and literature make up the study's participant group. A semi-structured 
interview form with six open-ended questions was used to gather research data. The data that was gathered 
was analyzed using a content analysis method. The research findings indicate that pre-service teachers 
believe panel and forum discussion techniques are very beneficial, particularly for boosting self-
confidence, enhancing discussion and interpretation skills, and enhancing verbal and high-level thinking 
abilities. The panel and forum discussion techniques were generally viewed favorably by the participants. 
Some pre-service teachers, however, claimed that they struggled to provide an engaging presentation 
because of emotions including excitement, stress, fear, and lack of confidence. As a result, this study 
enabled us to comprehend pre-service teachers' opinions on panel and forum discussion techniques better. 
Results on the possible advantages and difficulties of these strategies can help to improve the design of 
upcoming educational studies and teacher preparation programs. 
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1. Introduction 

The 20th century is a century of rapid social, political, technological, and economic 
developments. The education system has also been affected by the changes in these variables, 
which represent important turning points in the lives of societies. Constructivist education, which 
is based on ideas from thousands of years ago but has just started to attract attention in terms of 
use, has thus replaced the cognitive and behavioral education approach, which is the basis of 
educational institutions (Yeşilyurt, 2013a: 2). Although constructivist learning is based on 
education in our education system, it has been determined that teachers do not use methods and 
techniques suitable for constructivist knowledge (Türkoğlu, 2012). For this reason, it is an 
undeniable fact that methods suitable for the constructivist approach should be used in teacher 
education (Bay & Karakaya, 2009: 43). At every stage of formal education, in-class activities 
should be applied to exhibit the desired behaviors towards gaining students. In the education 
system, schools are unique environments designed to support students in achieving their academic 
goals. This special environment was created to make it easier for people to adopt the desired 
behaviors and to get rid of the bad ones (Arslantaş, 2011: 488). With the advancement of science 
and technology, the education system requires students to use metacognitive learning processes to 
become conscious and creative thinkers. It is an undeniable reality that teachers who have brought 
their professional development to a high level are needed to train these people (Bardak & 
Karamustafaoğlu, 2016: 568). According to the results of the research on teacher candidates, it 
has been determined that they define “contemporary teacher” as a teacher who follows 
innovations and uses new methods and techniques in this direction (Deniz, 1998: 85). Teachers 
have important responsibilities in raising students who learn to learn, research, question, have a 
critical perspective, have strong communication skills, can solve problems, are productive, open 
to innovations, have advanced decision-making skills, and have personal and social skills. In this 
context, teachers have to update and adapt the strategies and methods they apply in the learning-
teaching process and their understanding of education and training according to the requirements 
of the age so that they can raise students with 21st-century skills. This effort should begin in 
teacher training programs and continue in his professional life. Only in this way can it be possible 
to raise people who can learn to learn in this way, think freely, adopt human rights and values, 
and are self-sufficient first (Nalbantoğlu, 2015: 2). Therefore, the most important factors in the 
success of a learning-teaching activity are the teacher and the strategy, method, and technique he 
prefers to use (Yılmaz, 2017: 493). After the objectives are determined and the learning-teaching 
process is structured, the most important thing to be decided is teaching strategies, methods, and 
techniques (Demir & Özden, 2013: 60). Using the right strategy, method, and techniques is the 
easiest way to reach a certain goal. Therefore, with the right strategies, methods, and techniques, 
it is likely that the level of achieving the goal of a course or subject will be high (Arıcı, 2006: 
300). 

Pedagogical content knowledge includes knowledge and skills related to teaching 
strategies, methods, and techniques, which are among the basic requirements for teachers. In this 
context, candidates for the teaching profession should be given basic knowledge and skills related 
to the above-mentioned components during the teacher education process. Determining the 
development levels of teacher candidates in this area is one of the ways to increase the quality of 
the education given to understand the teaching strategies, methods, and techniques in universities 
(Demircioğlu et al., 2015: 18). Students today use computers, mobile phones, and other electronic 
devices to communicate and access information. New technologies have radically changed the 
way we interact with information, so the traditional approach to learning and teaching is no 
longer sufficient. In this context, modern teaching techniques should be applied to make the 
learning environment more interactive and to enable students to learn more easily and quickly 
(Tretinjak et al., 2014). 



Journal of Innovation in Psychology, Education and Didactics 
M. Bulut 

 143 

Research on the effectiveness of teaching methods and techniques reveals that it is very 
difficult to achieve learning with a single teaching method. Methods and techniques have 
different effects depending on the teacher, the student, the subject, and the desired goals. For this 
reason, both teachers and teacher candidates must have the necessary equipment to choose the 
most appropriate methods and techniques in the learning-teaching process (Erden, 2007: 98). 
Teachers should use tried and verified teaching methods suitable for the course to teach the 
learning content by considering the class level and subject of the student. Care should be taken to 
ensure that the teaching methods to be chosen are suitable for students' interest and understanding 
levels (Taşkaya & Muşta, 2008: 241). The discussion method is one of the recommended 
methods to improve thinking skills. Students are expected to participate in activities, express their 
ideas, and participate in discussions to gain new ideas. According to research, the discussion 
method is a proven approach to developing students' critical thinking. Discussion is an important 
technique for promoting mental development and interaction between students and teachers. It 
allows the student to use various mental processes, to compare their ideas with the ideas of others, 
and to understand how their thinking processes work (Güneş, 2012: 142). The discussion method 
focuses on students talking among themselves about a topic or problem to find potential solutions. 
The main component of the method is that the whole group is involved in the activity (Aktepe & 
Aktepe, 2009: 72). In addition, it is seen that the method of discussion has important effects on 
the individual's self-expression and ensures the permanence of knowledge (Yeşilyurt, 2013b: 
168). Discussion involves multiple conversations, not just one person speaking and asking 
questions. The main goal of this approach is to get everyone in the group to participate in the 
event. Since discussion is a method that puts the student in the center and provides the reasoning 
for a topic or problem, it is very useful in subjects such as critical thinking, problem-solving, 
creativity, innovation, collaboration, and communication. Thanks to this student-centered method, 
students not only learn the information offered by the program, but also learn by experiencing 
various values and skills, which are the basic components of living together, and by exchanging 
this information with each other (Kaya, 2021: 22-24). Thanks to the panel, which is one of the 
discussion techniques, students can conduct research on a subject, and in this context, they can 
display a critical point of view by making the subject fun. Therefore, the panel plays an important 
role in ensuring the active participation of the listeners/students, guiding the listeners/students to 
critical thinking, and improving their questioning skills. In a forum, also known as a group 
discussion, it is essential to educate the audience about a particular topic and involve them in the 
discussion from a variety of perspectives. In other words, the forum technique is where subject 
matter experts discuss several aspects of a single topic in front of an audience. This technique can 
help students to actively participate in activities, their motivation, and develop a questioning 
attitude towards different views and concepts (Saracaloğlu, 2019). As such, using the right 
strategies, methods, and techniques is the easiest way to achieve a specific goal. Therefore, it is 
likely that the level of achieving the goal of a course or subject taught using appropriate 
strategies, methods and techniques is quite high (Arıcı, 2006: 300). Some studies in which pre-
service teachers are sample/study groups and teaching methods and techniques are discussed 
include: Duban & Küçükyılmaz (2008), Bertiz et al., (2010), Topbaş & Toy (2010), Saracaloğlu 
& Karasakaloğlu (2011), Karadağ & Akkaya (2013), Akyüz vd.,(2015), Turan & Göktaş (2015),  
Bozpolat et al., (2016), Demirkan& Saraçoğlu (2016), Kösterelioğlu & Çelen (2016), 
Apaydın&Kandemir (2018), Öztürk & Kardaş (2018), Karasu Avcı & Ketenoğlu Kayabaşı 
(2018), Şahin & Aykaç (2018), and Duman (2023), it was determined that it was made by. 

It is a generally accepted understanding that it is very important to apply contemporary 
teaching methods and techniques, which are critical for teacher development in today's 
information age. In this context, it is clear that the use of contemporary teaching strategies and 
methodologies in language and literature education is necessary for teacher training and 
development. As a result, examining the perspectives of pre-service teachers on the practices of 
panel and forum discussion techniques, which play an important role in the development of many 
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skills within the scope of language and culture courses, is a subject worth investigating in terms 
of revealing the effects of method diversity, which is very important in modern education 
understanding. It is seen in the studies in the literature that discussion techniques are very 
effective in the learning-teaching process, especially today, where the modern understanding of 
education and the ability to appeal to many senses of the students gain importance. In addition, it 
is an undeniable fact that it is important in terms of literature to investigate how panel and forum 
discussion techniques affect the learning-teaching process in an environment where pre-service 
teachers cannot express themselves fully in the lessons. This study aims to present the 
perspectives and ideas of pre-service teachers on practices and activities related to panel and 
forum discussion techniques in a comprehensive manner. 

This study aims to determine the opinions of Turkish language and literature teacher 
candidates regarding the panel and forum discussion techniques carried out within the scope of 
the “culture and language” course. A comprehensive and comparative analysis of the effect of 
student-centered strategies, methods, and techniques in the learning-teaching process and 
handling these strategies, methods, and techniques in a holistic structure is very important. For 
this purpose, answers to the following questions were sought in the context of panel and forum 
discussion techniques: 

 What do you know about panel and forum discussion techniques? 
 Have you used panel and forum discussion techniques together in any course before? 
 What do you think are the positive aspects (advantages) of the panel and forum 

techniques applied within the scope of the “culture and language” course? 
 In your opinion, what are the negative aspects (disadvantages)  of the panel and forum 

techniques applied within the scope of the “culture and language” course? 
 Which of the higher-order thinking skills do you think the panel and forum discussion 

techniques carried out within the scope of the "culture and language" course contribute 
more to? 

 What are your views on the use of panel and forum discussion techniques in language 
and literature teaching?. 

2. Method 

2.1 Research Model/Design 

The case study method, one of the qualitative research designs, was used in the study. A 
case study is a qualitative research model in which the situation or situations determined by the 
researcher are examined in detail using information sources such as interviews, observations, and 
documents from data collection methods, and the themes related to the situation are described 
(Creswell, 2020). In this study, the case study design was adopted since it was planned to 
examine the thoughts of the pre-service Turkish language and literature teachers regarding the 
concept of panel and forum discussion techniques by using interviews. A qualitative case study is 
an in-depth description and examination of a limited system. In this context, the situation can be a 
single person, a program, a group, an institution, a society, or a specific policy, which is an 
example of a phenomenon (Merriam, 2018). Case studies are the in-depth investigation of the 
factors related to a situation, how these factors affect the relevant situation, and how they are 
affected by this situation with a holistic approach (Yıldırım & Şimşek, 2013, p. 83). Case studies 
are studies that aim to understand the event in depth in its natural environment, taking into 
account its complexity and context. It should also have a holistic focus aimed at preserving and 
understanding the integrity and unity of the event. Research questions also help to define this 
focal point (Punch, 2014). According to Creswell (2020), the case study is a qualitative research 
design in which one or a few situations limited by the researcher are examined in detail and in-
depth using data collection methods (interviews, observations, documents, etc.) that include 
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multiple information sources, and situations and situation-based themes are defined. In this 
context, the case study method, which is one of the qualitative research approaches, was used in 
the research, since it is aimed to examine the activity implementation processes of the Turkish 
language and literature teacher candidates within the scope of culture and language lesson in 
detail and in-depth about panel and forum discussion techniques review is provided. 

2.2 Participants 

In the study, convenient sampling was used as the sample selection method, and the 
criterion sampling method was used as the selection method. Büyüköztürk et al., (2020) defined 
convenient sampling as “the selection of the sample from easily accessible and applicable units 
due to the limitations in terms of time, money and labor.” By convenient sampling, the researcher 
selects a group that is easy to access in terms of cost, time, and accessibility. Criterion sampling, 
on the other hand, is the creation of a sample from people, events, objects, or situations with the 
qualities determined depending on the problem (Büyüköztürk et al. 2020). It was determined as 
the basic criterion that the study group to be included in this study should have taken the course 
within the scope of the “culture and language” course conducted by the researcher over some 
time. Turkish language and literature 3rd-grade teacher candidates, whose implementation 
process will be carried out, participated in the study. The participation of teacher candidates is 
based on volunteerism. The study group consists of 14 teacher candidates, 11 female, and 3 male, 
who are studying in the department of Turkish language and literature education at a state 
university in 2021-2022. Qualitative research is usually conducted in-depth on purposefully 
selected relatively small samples (Patton, 2002). 
 

Table 1. Demographic Information of Teacher Candidates 
Participants Age Gender Graduated High School 
PTC1 22 Female Anatolian High School 

PTC2 22 Female Anatolian High School 

PTC3 22 Male Anatolian High School 

PTC4 21 Female Anatolian High School 

PTC5 20 Female Anatolian Imam Hatip High School 
PTC6 22 Female Anatolian High School 

PTC7 24 Female Science High School 

PTC8 21 Female Anatolian High School 

PTC9 21 Female Anatolian High School 

PTC10 23 Male Anatolian High School 

PTC11 28 Female Vocational and Technical Anatolian High School 
PTC12 21 Female Anatolian High School 

PTC13 20 Male Anatolian High School 

PTC14 21 Female Vocational and Technical Anatolian High School 
 

78,57% (f=11) of the participants studying in the Turkish language and literature teaching 
program were female; a total of 14 volunteer teacher candidates, of which 21,43% (f=3) were 
male. Secondary education institutions from which the participants graduated; Anatolian High 
School (f=9, 71,42%); Vocational and Technical Anatolian High School (f=2, 14,28%); 
Anatolian İmam Hatip High School (f=1, 7,14%); It was determined that it was a Science high 
school (f=1, 7,14%). 
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2.3. Data collecting tools 

As a data collection tool in the research, the semi-structured interview technique was used 
within the framework of a semi-structured interview form consisting of six questions. In this 
technique, the questions are prepared in advance by the researcher and since it provides partial 
flexibility to the researched people, the prepared questions can be rearranged and allowed to be 
discussed. In this type of interview, both the researcher and the participants have control over the 
research. Such flexibility can be seen in qualitative research (Ekiz, 2009: 63; Sönmez & 
Alacapınar, 2014: 152). The research data were collected with a semi-structured interview form 
consisting of open-ended written questions, which were prepared by taking expert opinions and 
finalized by the researcher. A pool of questions was created for the semi-structured interview 
form, and researchers and experts discussed and decided together which questions should be 
included in the interview form. There are two parts to the semi-structured interview form. The 
first part includes the personal information and personal data of teacher candidates. Semi-
structured interview form questions consisting of open-ended questions were added to the second 
part to find out what the pre-service teachers thought about the panel and forum discussion 
techniques carried out within the scope of culture and language lessons. Opinions were received 
from two faculty members who are experts in their fields regarding the semi-structured interview 
form, which was created by combining the personal information form and open-ended questions. 
Some questions have been rearranged to indicate that they may be guiding. The pre-service 
teachers who voluntarily participated in the research were asked to express their opinions in 
writing. After the necessary corrections were made in line with the expert opinion for content 
validity, the interview form was given its final form. At this point, questions were asked that the 
experts and the researcher agreed on. A total of 6 open-ended questions were included in the 
semi-structured interview form. In this context, what they know about panel and forum 
discussion techniques, whether they have used these techniques before, the positive aspects 
(advantages), and negative aspects (disadvantages) of panel and forum techniques, which skills 
they affect more than higher-order thinking skills, and their views on their use in language and 
literature teaching are discussed. The opinions of the pre-service teachers were taken about what 
happened, and then the analysis of the collected data was carried out.  

2.4. Data analysis 

The data collected with the semi-structured interview form were analyzed using the content 
analysis technique. The main purpose of content analysis is to reach concepts and relationships 
that can explain the collected data. The data summarized and interpreted in the descriptive 
analysis are subjected to deeper processing in content analysis, and concepts and themes that 
cannot be noticed with a descriptive approach can be discovered as a result of this analysis. For 
this purpose, it is necessary to conceptualize the collected data first, then organize it logically 
according to the emerging concepts and determine the themes that explain the data accordingly 
(Yıldırım & Şimşek, 2013). “Content analysis is the systematic, holistic, and purposeful analysis 
of the contents of interviews, field notes, and written documents. The subject of content analysis 
is all kinds of text content. These are all kinds of texts such as books, magazines, all kinds of 
verbal expressions, television programs, advertisements, and texts that reflect visual 
presentations. The purpose of content analysis is to understand what the content in the texts 
means, what its main emphasis is, and to interpret it in this context” (Bal, 2021: 250). The codes 
were extracted by analyzing the data obtained through a semi-structured interview form 
consisting of open-ended questions. The code creation process was first done separately by the 
researcher to obtain accurate and reliable findings, and then the researchers and field experts 
came together and discussed until a consensus was reached on the codes, and these codes were 
finalized. These generated codes are presented by showing the tables and their frequencies, and it 
is aimed to be understandable. Findings are presented numerically (f) where necessary. Direct 
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quotations were used to support the statements of the participants. Codes (PTC1/Participant 
Teacher Candidate, PTC2/Participant Teacher Candidate... PTC14 /Participant Teacher Candidate, 
etc.) were used instead of teacher candidates names. After the data collection process was 
completed, a written transcript of the answers given by the participants was obtained. The data 
obtained from the teacher candidates were analyzed by the researcher in line with the purpose of 
the research. By examining the data obtained from the interviews with content analysis, firstly the 
codes and then similar codes were brought together to form categories. While creating the codes 
and categories, the data thought to be outside the scope of the research were not taken into 
account. These created codes and categories are explained in tables for clarity. The answers given 
by the participants to the open-ended questions were transferred to the computer environment in 
written form and coding was created for this. While coding the views expressed by the 
participants, the words and sentences forming a meaningful whole were taken into consideration. 
The codes obtained are presented in tables under the interview questions with their frequency of 
repetition. In addition, the coding made on the interview data was reflected in the study in line 
with the literature. 

Data analysis and coding for the research were completed to ensure the correctness and 
dependability of the data gathered. This approach, which is regarded as one of the essential steps 
in research, is crucial since the findings from the study produce useful outcomes. The data was 
gathered using the open-ended responses to the interview form's semi-structured open-ended 
questions. Following a thorough examination of these comments, the researcher found recurrent 
themes and codes. Each pre-service teacher was then assigned a separate set of codes. Codes 
(PTC1/Participant Teacher Candidate, PTC2/Participant Teacher Candidate... PTC14 /Participant 
Teacher Candidate, etc.) were used instead of teacher candidates names. Not only the researcher 
but also subject-matter specialists, participated in the code creation process. A sequence of 
debates and assessments between researchers and specialists led to the finalization of the codes. 
The codes are now clearer and more significant as a result of this step. Similar codes were 
combined to create categories. This step made it possible to organize the data analysis and 
interpretation. The categories gave a more descriptive presentation of the results and allowed for 
a more comprehensive evaluation of the findings. Tables and quotations support the presentation 
of the data that were collected. The findings' numerical expression and visual comprehension 
were made easier by this presentation technique. The conclusions gained have also been proven 
to be consistent with previous research and to rely on solid foundations. Because of this, the 
process of data analysis and coding is crucial to the research's validity, reliability, and 
consistency. The research's conclusions and findings were strengthened by carefully and 
thoroughly completing these processes, which allowed the findings to be built upon more reliable 
foundations. 

2.5. Reliability and validity of the research 

Important steps are involved in the processes of producing dependability, internal validity, 
and external validity in qualitative research. The correctness and objectivity of the data-gathering 
techniques are crucial in the context of reliability. Reliability can be improved by keeping 
thorough field notes, recording audio and video, employing the member control approach, and 
meticulously documenting the research procedure. Internal validity must be ensured while 
maintaining objectivity and avoiding prejudice to make the chosen categories and interpretations 
consistent with actual events. Internal validity can be strengthened by using detailed field notes 
that are the result of extensive and prolonged research as well as a variety of observers. On the 
other hand, external validity emphasizes comparability and transformability while assessing the 
ability to generalize the research findings. For today, reliable results and the generation of 
expandable knowledge, careful handling of qualitative research in terms of reliability, internal 
validity, and external validity is crucial (Büyüköztürk et al., 2020: 264-265). It is feasible to 
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discuss a wide range of validity, reliability, and credibility standards while discussing qualitative 
research. For instance, a detailed presentation of the data obtained and an explanation of how the 
researcher arrived at the results are crucial for validity (Yıldırım & Şimşek, 2013). The methods 
used to ensure the research's validity and dependability are crucial. Experts reviewed it in this 
situation to ensure the research's internal validity. This is a step used to evaluate the research’s 
methodological applicability and structural soundness. The specialists' review of the research 
design and methodology led to the necessary changes and improvements. Some of the findings 
were given through tables, while others were presented directly in the text to strengthen the 
research's internal dependability. By presenting the research findings in several ways, this 
approach seeks to assure the repeatability and consistency of the findings. The research 
methodology and strategies employed are thoroughly explained to increase the external validity 
of the study. This makes it possible for readers and other researchers to access the information 
should they want to undertake a related study or apply the findings in various circumstances. The 
location of the researchers, participant selection, and data analysis process are thoroughly stated 
to strengthen the research's external dependability. This shows that the study can be replicated by 
other researchers and that the findings might hold up under various circumstances. The research 
findings were coded, compared, and reviewed for consistency. This is done to ensure that the 
results are accurate and reliable. Clear and thorough descriptions are provided to maximize the 
transferability of the study. It was made possible for other researchers to carry out comparable 
studies by providing clear explanations of the data-gathering procedure, participant selection, and 
data analysis. To validate the findings, some quotes from participant viewpoints were also 
included. This aids in improving our comprehension and assessment of the study's findings. The 
goals of each of these processes are to improve the research's validity, dependability, and 
transferability. The outcomes are made stronger and more persuasive in this manner. 

2.6. Ethics committee approval information 

This study was decided to comply with ethical principles with the decision of Atatürk 
University Social and Human Sciences Ethics Committee Educational Sciences Unit Ethics 
Committee dated 14.06.2022 and numbered 07/06.  

3. Results 

In this section, within the framework of the opinions of the Turkish language and literature 
teacher candidates and in line with the aims of the research, the findings obtained regarding the 
panel and forum discussion techniques carried out within the scope of the “culture and language” 
course and the direct quotations that are the source of the findings are included. What do you 
know about the “panel and forum” discussion techniques asked of Turkish language and literature 
teacher candidates? The answers to the question are shown in Table 2 together with the category, 
code, participant, and frequencies. 

The frequencies for the opinions of the pre-service teachers on question number 2 on what 
they know about panel and forum discussion techniques indicate how knowledgeable respondents 
are about panel concepts as compared to forum concepts (Table 2). 
 

Table 2. Frequency of the opinions of pre-service teachers about the concept of “panel” and 
“forum” 

 Category Code Participants f 

P
an

el
 a

n
d 

fo
ru

m
 

Panel concepts Discussing and sharing the opinions and 
knowledge of people/experts with knowledge 
about a subject in front of the audience 

PTC1, PTC2, PTC3, PTC5,  
PTC7, PTC11, PTC12, 
PTC13, PTC14 

9 

Forum concepts  An environment where some issues 
concerning the society are discussed by 

PTC1, PTC2, PTC10 3 
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people with different views, problems are 
voiced, and certain questions are asked to 
some experts. 
The process for the audience to ask questions 
to the panelists at the end of the panel 

PTC3, PTC5, PTC7, PTC8, 
PTC11, PTC12, PTC13, 
PTC14 

8 

Panel and Forum Types of discussion in which opinions and 
ideas are presented in front of a certain 
audience 

PTC4, PTC6, PTC9 3 

 
In Table 2, the perceptions of Turkish language and literature teacher candidates regarding 

the concept of panel and forum are divided into codes as definitions in separate codes and 
definitions in a single sentence. The concept of “panel” was defined with 1 code, the concept of 
“forum” with 2 codes, and the concept of “panel and forum” together with a single code. On the 
one hand, PTC1, PTC2, PTC3, PTC5, PTC7, PTC11, PTC12, PTC13, and PTC14 define the concept of 
“panel” as a categorical view, “people/experts who know a subject discuss and share their views 
and information with the audience”; it has been determined that PTC1, PTC2, PTC10 define the 
concept of “forum” as “an environment where some issues concerning the society are discussed 
by people with different views, problems are voiced and some questions are asked to experts”. 
PTC5, PTC3, PTC7, PTC8, PTC11, PTC12, PTC13, and PTC14, on the other hand, defined the 
concept of “forum” as “the process of asking questions to the panelists at the end of the panel” in 
the context of a post-panel event. It was determined that the participants PTC4, PTC6, and PTC9 
defined the concepts of “panel and forum” together with a single code as “the type of discussion 
in which opinions and thoughts are expressed in front of a certain audience”. Some of the direct 
quotations that emerged within the framework of the views expressed by the pre-service teachers 
and that were the source of the categories are as follows: 
PTC1: “People who know a subject convey their knowledge to the audience, and the forum is the 
same task as the panel, but at the end of the panel, it is asking questions from the audience.” 
PTC2:  “Giving information about the subject to a certain group by experts, and a forum is asking 
questions to experts after information transfer. The panel and the forum allow individuals to get 
detailed information about the topics they are curious about and have a pleasant time.” 
PTC3:“ The forum is the same as the panel, in which experts inform the audience about a field in 
which they are an expert, but the difference from the panel is that the listener can ask questions to 
the expert in the forum. In the panel, this happens at the end of the panel.” 
PTC5:“ The panel is informed about certain field-specific issues by experts. While the experts 
convey their information in the panel, the audience does not intervene and ask questions. As a 
result of taking questions from the audience and answering them by experts, when there is mutual 
interaction, it is passed from the panel to the forum.”  
PTC7: “Panel technique is a subject that is explained by the panelist who is expert/knowledgeable 
about a certain subject. The forum is at the end of the panel and the questions are answered.”  
PTC9: “Panel and forum discussion techniques are the explanation of a subject by discussing it 
by experts.” 
PTC11: “In the panel, the speaker makes the income presentation. He tells what he has to say. 
This person should be an expert in the field. The forum is the question asked at the end of the 
panel. Attending audience ask questions to the speaker.” 
PTC12: “The name of the technique applied by experts in the field is the panel. Afterward, the 
acceptance of the questions and ideas of the participants turns it into a forum technique.” 
 
The frequencies and percentages of the answers of pre-service teachers about whether they had 
ever used panel and forum discussion techniques together in a course are shown in Table 3. 
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Table 3. Frequencies and percentages on whether Turkish language and literature teacher 
candidates have ever used panel and forum discussion techniques 

 Category Code Participants f % 
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The use of panel 
and forum 
discussion 
techniques together 

Yes PTC1, PTC3,, PTC4, PTC6, 
PTC10,PTC14 

6 42,86 

No PTC2,PTC5, PTC7,PTC8, 
PTC9,PTC11, PTC12,PTC13, 

8 57,14 

 
When Table 3 is examined, it is seen that the PTC3-coded participant, one of the pre-

service teachers, used it during secondary school education. Participants with PTC6 and PTC14 
codes stated that they had used it during their high school education. Participants coded as PTC1, 
PTC4, PTC10 stated that they had used these techniques together before. The participants coded as 
PTC2, PTC5, PTC7, PTC8, PTC9, PTC11, PTC12, PTC13 stated that they had never used these 
techniques before during their education and that they used them for the first time in the practices 
carried out within the scope of the “language and culture” course. 
Some of the direct quotations that emerged within the framework of the views expressed by the 
pre-service teachers and that were the source of the categories are as follows: 
PTC1: “Yes, we have used it. We have used it in the 'culture and language' class." 
PTC2: “No, I have not used panel and forum techniques before in class.” 
PTC3: “Our teacher had us do the panel application in middle school science class.” 
PTC6: “Yes, I used these techniques during my high school education. I also used it in my 
undergraduate education.” 
PTC7: “We haven't used it together before.” 
PTC8: “We did not use these discussion techniques before the culture and language lesson. We 
had the opportunity to see the panel and the forum in practice for the first time.” 
PTC9: “We have not used panel and forum discussion techniques in any course before.” 
PTC12: “No, we only used it in this lesson.” 
PTC13: “There has never been a lesson where we used the two together.” 
PTC14: “We have used these techniques before, albeit incompletely, in the form of slides and 
presentations that we presented in high school.” 

The frequencies of the opinions of the pre-service teachers regarding the positive aspects 
(advantages) of the panel and forum techniques applied within the scope of the “culture and 
language” course are shown in Table 4. 

 
Table 4. Frequency of the opinions of Turkish language and literature teacher candidates on the 

positive aspects (advantages) of panel and forum discussion techniques 
 Code Participants f 
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Developing the ability to represent in front of the 
community, gaining self-confidence 

PTC4, PTC6, PTC8, PTC10, 
PTC11, PTC13, PTC14 

7 

Ability to discuss, comment, generate ideas, and ask 
questions 

PTC1, PTC3, PTC5, PTC7, 
PTC8, PTC12, 

6 

Developing research-examination, preparation, and 
presentation skills 

PTC2, PTC6, PTC8, PTC9, 
PTC13 

5 

Ensuring active participation in the lesson PTC1, PTC3, PTC8, PTC9, 
PTC11 

5 

Ability to speak fluently and effectively PTC1,PTC4, PTC14 3 

Developing empathic skill PTC4, PTC6, PTC9, 3 

Efficient teaching PTC1, PTC5 2 

Ensuring permanent learning PTC2, PTC8 2 

Developing listening skills PTC4, PTC6 2 
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Developing the ability to question and criticize PTC6, PTC9 2 

Attracting attention and interest in the lesson, 
providing motivation 

PTC6, PTC11 2 

gain experience PTC10, PTC14 2 

Making the lesson fun and enjoyable PTC1 1 

*Since some pre-service teachers have stated expressions in more than one code, the total 
resource may be more than the number of participants. 
 

When Table 4 is examined, regarding the positive/advantageous aspects of panel and forum 
discussion techniques, PTC4, PTC6, PTC8, PTC10, PTC11, PTC13, and PTC14 “developing the 
ability to represent in front of the community and gaining self-confidence”; PTC2, PTC6, PTC8, 
PTC9, and PTC13 “research-examination, developing the ability to prepare and present 
presentations”; PTC1, PTC3, PTC5, PTC7, PTC8, and PTC12 “discuss, comment, generate ideas 
and ask questions”; PTC1, PTC3, PTC8, PTC9, and PTC11 “enable active participation in the 
lesson”; PTC1,PTC4, and PTC14 “speaking well and effectively”; PTC4, PTC6,  and PTC9 
“enhancing empathic skill”; PTC1, and PTC5 “efficient teaching”; providing PTC2, PTC8 
permanent learning; Developing PTC4, PTC6 listening skill; PTC6, and PTC9 “improving the 
ability to question and criticize”; PTC6, and PTC11 “attracting attention and interest in the lesson, 
providing motivation”; PTC10, and PTC14 “gain experience”; It was determined that they stated 
that panel and forum discussion techniques provided significant benefits/advantages to them on 
topics such as PTC1 “making the lesson fun and enjoyable”. Some of the direct quotations that 
emerged within the framework of the views expressed by the pre-service teachers and that were 
the source of the categories are as follows: 
PTC1: “First of all, it makes our class talk more. This makes the lesson both fun and active. Then, 
asking questions about the information given by the presenter and making comments are positive 
aspects (advantages). It definitely makes the lesson effective.” 
PTC2:“I think that permanent learning takes place because we prepare the topics ourselves and 
present them to the class.” 
PTC3: “The positive aspects (advantages) of panel and forum discussion techniques applied 
within the scope of "culture and language course"; within the scope of this course, he made us 
more involved in the course. In addition, the discussion environment on the subjects gave us the 
chance to generate new ideas.” 
PTC4: “It has contributed to the development of our diction and oratory. It helped us speak in 
public. It helped us use our gestures and facial expressions. A sense of empathy develops as there 
may be different ideas and opinions in this type of discussion. Our listening skills have 
improved.” 
PTC5: “Since the subjects of the culture and language course are theoretical and open to 
discussion, it has contributed to a more understandable and productive course.” 
PTC6: “It made us more critical. It increased our attention to the subject. He allowed us to put 
information on information by questioning. It made both the presenter and the audience accept 
the criticism. It gave us self-confidence in how we should behave in front of the public and tell the 
subject. He prepared the speaker and the audience for the topic.” 
PTC7: “The panel and forum discussion techniques we applied within the scope of the culture and 
language course provided a better understanding of the subjects. It enabled us to have a lot of 
discussion and exchange of ideas on each subject and to produce original ideas on each subject.” 
PTC8: “Thanks to panel and forum discussion techniques, all of our friends, including myself, 
actively participated in the lesson. Our friends, who were shy in our other lessons, had the 
opportunity to express themselves better. It was a very important practice for us as we will be 
teachers in the future. It was very important to present, prepare, and respond in front of the 
community.” 
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PTC9: “It made us look at things more critically. It taught us that we should respect different 
ideas and perspectives. We prepared the subject beforehand and presented like an expert on that 
subject, and our speech contributed to our preparation for the teaching practice.”  
PTC10:  “As students, it has improved our ability to speak in front of the public and our culture of 
rhetoric. It gave us experience.” 
PTC11: “The use of these techniques breaks the monotony of the lesson. It makes the lesson 
interesting. It increases student activity. It also improves student self-confidence.” 
PTC12: “I think there are more positive aspects (advantages). We interacted with each other and 
exchanged ideas. We discussed and came up with new ideas.” 
PTC13: “The panel and forum discussion techniques we carried out within the scope of the culture 
and language course enabled us to research and study a certain subject. In addition, it has 
enabled us to speak in front of people, overcome our excitement, and improve ourselves.” 
PTC14: “These techniques, which we used in the culture and language lesson, have eliminated 
some negative situations such as expressing ourselves in the lesson and speaking in front of the 
community without excitement.” 

The frequency of the opinions of the pre-service teachers about the negative aspects 
(disadvantages) of the panel and forum techniques applied within the scope of the “culture and 
language” course are shown in Table 5. 
 
Table 5. Frequency of the opinions of Turkish language and literature teacher candidates on the 

negative aspects (disadvantages) of panel and forum discussion techniques 
 Code Participants f 
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 Time/time constraint PTC1, PTC4, PTC5, PTC7, PTC11, 
PTC12 

6 

There is no negative (disadvantageous) 
situation 

PTC3, PTC9, PTC14 3 

Inability to present effectively PTC6, PTC12, PTC13 3 

Excitement, stress, speech defects PTC4, PTC10 2 

Less audience PTC2 1 

no response PTC8 1 

*Since some pre-service teachers have stated expressions in more than one code, the total 
resource may be more than the number of participants. 
 

When Table 5 is examined, it can be seen that PTC1, PTC4, PTC5, PTC7, PTC11, and PTC12 
among the pre-service teachers experienced “time/time constraints” regarding the negative 
aspects (disadvantages) of panel and forum discussion techniques; PTC3, PTC9, and PTC14 “no 
negative (disadvantageous) situation is encountered”; PTC6, PTC12, PTC13 said that they 
encountered the problem of “not being able to present effectively”; PTC4, and PTC10 experienced 
“excitement, stress, speech defects”; PTC2 stated that he had problems due to the “small 
audience”; it was revealed in the analysis of the answers they gave to the question that PTC8 did 
not answer this question. 
Some of the direct quotations that emerged within the framework of the views expressed by the 
pre-service teachers and that were the source of the categories are as follows: 
PTC2: “Small audience can be considered as a disadvantage.” 
PTC3: “I did not see any negative aspect (disadvantage) regarding the panel and forum 
techniques carried out within the scope of the culture and language course.” 
PTC4: “When it is done within the scope of the course, there may be a time problem. Also, since 
it is applied in public, the speaker may have speech defects based on excitement and stress.” 
PTC6: “Some speakers were unable to make an effective presentation.” 
PTC9: “I don't think it has any downsides.” 
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PTC10: “Students who do not have strong oratory may experience shyness. In case of any 
negativity in the lesson, the students can be discouraged.” 
PTC11: “The negativity I encountered in this course was that the time was not enough. 
Sometimes people had a little trouble because the forum was long. I think there should be a clear 
limit on time in the forum part.” 
PTC14: “I did not see any negative aspects (disadvantages)  of these techniques within the scope 
of the course.” 
 
The frequency of the opinions of pre-service teachers regarding the higher-order thinking skills 
that panel and forum discussion techniques help build within the “culture and language” course is 
shown in Table 6. 

 
Table 6. Frequencies of the opinions of Turkish language and literature teacher candidates on the 

higher-order thinking skills that panel and forum discussion techniques help build 
 Code Participants f 
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Contribution to critical thinking PTC1, PTC2, PTC3, PTC4, PTC5, 
PTC6, PTC7, PTC8, PTC9, PTC11, 
PTC12,PTC14 

12 

Contribution to creative thinking PTC1, PTC2, PTC3, PTC6, PTC11, 
PTC13 

6 

Contribution to problem-solving PTC1, PTC3, PTC4, PTC6, PTC11, 
PTC12 

6 

Contribution to reflective thinking PTC1, PTC3, PTC13, PTC14 4 

Contribution to analytical thinking PTC3, PTC7, PTC14 3 

Contribution to scientific thinking PTC3, PTC10, PTC13 3 

*Since some pre-service teachers have stated expressions in more than one code, the total 
resource may be more than the number of participants. 
 

When Table 6 is examined, it is seen that the panel and forum discussion techniques affect 
which or which of the higher-order thinking skills, PTC1, PTC2, PTC3, PTC4, PTC5, PTC6, PTC7, 
PTC8, PTC9, PTC11, PTC12, and PTC14 “contribution to critical thinking”; PTC1, PTC2, PTC3, 
PTC6, PTC11, and PTC13 “contribution to creative thinking”; PTC1, PTC3, PTC4, PTC6, PTC11, 
PTC12 “contribution to problem-solving”; PTC1, PTC3, PTC13, and PTC14 “contribution to 
reflective thinking”; PTC3, PTC7, PTC14 “contribution to analytical thinking”, PTC3, PTC10, and 
PTC13 “contribution to scientific thinking”, they think that panel and forum discussion 
techniques affect higher level thinking skills more. 
Some of the direct quotations that emerged within the framework of the views expressed by the 
pre-service teachers and that were the source of the categories are as follows: 
PTC1: “I think that the contribution rate is higher in critical thinking, creative thinking, reflective 
thinking, and problem-solving. Because expressing our opinion on the subject we have prepared 
and the audience's response and being active in the forum enable us to think critically even when 
we are in the audience position...”   
PTC2: “Critical and creative thinking, because I thought more about questions such as why some 
judgments are like that or not, how would it be better.” 
PTC3:“ I think it contributes to all of them. Because the topics are based on vital issues, different 
ideas can emerge from each student to embody those topics. For this reason, it contributes to all 
of them, especially critical, analytical, scientific, and creative thinking.” 
PTC4:“ In fact, such discussion techniques teach us a lot of skills. But in my opinion, it gives me 
more critical thinking and problem-solving skills. Because there will be different views in 
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techniques such as panels and forums, critical thinking and related problem-solving skills can be 
gained.”  
PTC5:“ I think that panel and forum discussion techniques applied within the scope of culture 
and language course contribute more to critical thinking than our high-level cognitive skills.” 
PTC6:“ Critical thinking; thanks to this thinking skill, the listener has the opportunity to comment 
and examine the subject in fine detail. to problem solving; the problem and question in the mind 
are solved by the speaker's answers to the questions asked by the listener. With creative and 
critical thinking, a different perspective is created.” 
PTC7:“ He/she contributed more to critical and analytical thinking.” 
PTC8:“ I think we use all our high-level thinking skills in the techniques. For example, we had 
the opportunity to evaluate, comment, and think about the presentations and lessons prepared by 
me or any of my friends, together with the presentation techniques. Each of us has added to each 
other's thoughts or emphasized their wrongs.” 
PTC9: “It contributed to our critical thinking as it taught us not to accept a subject as it is, but to 
look at it from different angles.” 
PTC10: “I think it contributes more to scientific thinking. Because the subject to be told is 
examined and researched in every aspect.”  
PTC11: “These techniques have contributed to my creative thinking, critical thinking, and 
problem-solving skills. I think I have improved myself, especially in critical thinking.” 
PTC12: “I think it contributes more to my critical thinking and problem-solving skills. We 
contributed to the views of our panelist friends, criticized them, and introduced new ideas.” 
PTC13:“ While making a presentation, we thought about what we can reveal with creative 
thinking. With this question, we developed reflective thinking. It also contributed to our scientific 
thinking. Because we have been more careful because we have given the information we have 
given by citing the source.”  
PTC14: “Within the scope of the course, he taught us to approach critically the information about 
the subjects we prepared with these techniques. It has also contributed to our reflective and 
analytical thinking levels. Thanks to this thinking, it has contributed to our thinking skills not to 
see what we read as mere words, and to think about what is meant with this information, whether 
we agree or not.” 
The frequencies for the opinions of the pre-service teachers regarding the use of panel and forum 
discussion techniques in language and literature teaching are shown in Table 7. 
 
Table 7. Frequencies of the opinions of Turkish language and literature teacher candidates on the 

use of panel and forum discussion techniques in language and literature teaching 
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Improving verbal communication skills PTC1, PTC2, PTC5, PTC6, PTC9, 
PTC10, PTC11, PTC13, PTC14 

9 

Making language and literature lessons effective, 
entertaining, and enjoyable 

PTC3, PTC4, PTC6, PTC8 4 

Ensuring permanent learning PTC2, PTC12 2 

Developing analytical and critical thinking skills PTC2, PTC9 2 

Ensuring class participation and making the 
students active 

PTC3, PTC12 2 

Developing self-assessment skills PTC7 1 

*Since some pre-service teachers have stated expressions in more than one code, the total 
resource may be more than the number of participants. 
 

When Table 7 is examined, it is seen that PTC1, PTC2, PTC5, PTC6, PTC9, PTC10, PTC11, 
PTC13, and PTC14 among teacher candidates, have the function of “improving verbal 



Journal of Innovation in Psychology, Education and Didactics 
M. Bulut 

 155 

communication skills” regarding the use of panel and forum discussion techniques in language 
and literature teaching; PTC3, PTC4, PTC6, and PTC8 have a positive effect on “making language 
and literature lessons effective, fun and enjoyable”; PTC2, and PTC12 contributes to “enable 
permanent learning”; PTC2, and PTC9 have some positive aspects (advantages)  such as 
“developing analytical and critical thinking skills”; PTC3, and PTC12 are important for 
“participating in the lesson and enabling students to be active”; PTC7, on the other hand, was 
determined to be quite effective in “gaining the skill of self-assessment”. 
Some of the direct quotations that emerged within the framework of the views expressed by the 
pre-service teachers and that were the source of the categories are as follows: 
PTC1:“ In terms of the purpose of the literature course; since it is a creative and beautiful 
transfer of emotions and thoughts, it provides direct benefits to verbal communication. The panel 
and the forum overlap not in their purpose but in their advantages.” 
PTC3:“ It is very useful to use panel and forum discussion techniques in language and literature 
teaching. Because, although language and literature teaching is a verbal field, it is dependent on 
narration and the student is in a passive and listener position. With panel and forum discussion 
techniques, it can both involve students in the lesson and turn the lesson into a more enjoyable 
one with their ideas and opinions.” 
PTC5:“ By using panel and forum discussion techniques in language and literature teaching, 
students will have a positive effect on their ability to express their ideas and ability to speak in 
front of a public.” 
PTC7:“ I think it is beneficial for language and literature teaching that we see our mistakes in the 
lesson and exchange views with our teachers and friends.” 
PTC8:“ Panel and forum discussion techniques can be used effectively and beautifully in all 
courses. I think it is an activity that can be done under any topic for language and literature 
teaching.” 
PTC9:“ I think it should be used. Thus, students do not hesitate to express their opinions. 
Expresses himself better. Develops analytical and critical thinking skills.” 
PTC12:“ I think it should be used to generate new ideas and ensure permanence in education. I 
think that seeing that students' questions and ideas are taken into account has a self-confidence 
and attention-boosting effect.”  
PTC14:“ When these discussion techniques are used with students, students' sense of excitement 
in front of the community is eliminated. A sense of self-confidence develops. Proper reading skills 
will increase. Therefore, they are techniques that can be used in lessons.”  

4. Discussions  

The following results were reached in this research, in which the views of Turkish 
language and literature teacher candidates on the practices of panel and forum discussion 
techniques applied within the scope of language and culture courses. The majority of the pre-
service teachers studying in the Turkish language and literature teaching program participating in 
the research are 78,57% (f=11) women, and the “Anatolian high school” (f=9, 71,42%) is the 
highest among the high school has been determined. 

According to another result obtained from the research, it was determined that Turkish 
language and literature teacher candidates defined the concept of the panel (f=9, 71,42%) as 
“people/experts who know a subject, discuss, and share their opinions and information with the 
audience”. It was determined that they defined the concept of the forum (f=3, 21,42%) as “an 
environment where some issues concerning society are discussed by people with different views, 
problems are voiced and some questions are asked to experts”, whereas (f=8, 57,14%) defined it 
as the process of the audience asking questions to the panelists at the end of the panel, and (f=3, 
21,42%) by considering the concept of panel and forum together as in front of a certain audience. 
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It has been concluded that they define it as “the type of discussion in which opinions and thoughts 
are expressed”. 

When the answers given by the teacher candidates to the question of whether they used 
panel and forum techniques before in their education life, the majority of the participants 
(f=8/57,14%) stated that they did not use these techniques during their education and that they 
took the “language and culture” course for the first time in their undergraduate education. In this 
context, it is seen that the level of awareness about the richness of the methods in previous 
educational experiences is low. According to Aslan (2008), thanks to the richness of the method, 
students' interest in the lesson increases and learning can be sustained. Therefore, the selection of 
appropriate methods and approaches is very important. According to Ayaydın (2017), the method 
is one of the basic components of the curriculum and education system. The teacher can make 
learning more effective by choosing a more effective teaching strategy. Likewise, according to 
Öztaş and Turan (2009), a single teaching method in the learning-teaching process can lead to 
negativities in teaching. Choosing the right strategy can ensure the realization of educational 
goals. For this reason, it is necessary to use more than one method (not a single method) for each 
lesson. This approach lays the foundation for effective teaching. 

Regarding the positive/advantageous aspects of the panel and forum discussion techniques 
of the pre-service teachers (f=7), “improving the ability to represent in front of the community, 
gaining self-confidence”; (f=5) “research-examination, developing the ability to prepare and 
present a presentation”; (f=6) “discuss, comment, generate ideas and ask questions”; (f=5) 
“ensuring active participation in the lesson”; (f=3) “to be able to speak well and effectively”; 
(f=3) “improving empathy skills”; (f=2) “efficient teaching”; (f=2) providing permanent learning; 
(f=2) developing listening skills; (f=2) “improving the ability to question and criticize”; (f=2) 
“attracting attention and interest to the lesson, providing motivation”; (f=2) “gain experience”; 
(f=1) it was determined that they stated that panel and forum discussion techniques provided 
significant benefits/advantages to them on issues such as “making the lesson fun and enjoyable”. 
In general, it has been concluded that Turkish language and literature teacher candidates 
experience more positive/advantageous situations in terms of “developing their ability to 
represent before the community and gaining self-confidence”. Depending on the “lack of 
practice” in the emergence of this view, it can be said that the students improved their self-
confidence in the discussion environment through these activities. In summary, the participants' 
perspectives on the notions of “panel” and “forum” vary. While some participants interpret these 
ideas as an environment where subject-matter experts present their viewpoints to an audience and 
disseminate knowledge, others see it as a setting where social issues are environment from 
various perspectives and subject-matter experts offer their thoughts. The results of numerous 
benefits of panel and forum discussion techniques are emphasized by participants. They claimed 
that these methods provide benefits such as boosting one's self-confidence, developing discussion 
and interpretation skills, enhancing research and presentation abilities, encouraging active 
involvement in the course, and developing effective speaking and listening skills. 

Turkish language and literature teacher candidates had a “time/time shortage” with a rate of 
(f=6,42,85%) regarding the negative aspects (disadvantages) of panel and forum discussion 
techniques; (f=3) “no negative (disadvantageous) situation has been encountered”; (f=3) that they 
encountered the problem of “not being able to present effectively”; (f=2) they experienced 
“excitement, stress, speech defects”; (f=1) that he had a problem due to “small audience”; It was 
revealed in the analysis of the answers given to the question that the person (f=1) did not answer 
this question. It is seen that the pre-service teachers especially stated that time/duration was not 
enough due to their positive reactions to the practices. Participants also emphasized the 
drawbacks of panel and forum discussion techniques as a result. It can be seen that they 
mentioned issues including a lack of time, difficulty in delivering presentations well, excitement, 
tension, and speech impediments. 
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Concerning the “contribution to critical thinking” (f=12) regarding which panel and forum 
discussion techniques mostly impact the higher-order thinking skills of Turkish language and 
literature teacher candidates; the “contribution to creative thinking” (f=18); the “contribution to 
problem-solving” (f=6); the “contribution to reflective thinking” (f=4); the “contribution to 
analytical thinking” (f=3); it was determined that respondents believe that panel and forum 
discussion techniques were more effective on higher-order thinking skills in the form of 
“contribution to scientific thinking” (f=3). The participants consequently believe that panel and 
forum discussion techniques have favorable effects on higher-order thinking abilities. In this 
environment, elements like fostering critical thought, promoting creativity, and enhancing 
problem-solving abilities come to the fore.  

The opinions of the Turkish language and literature teacher candidates regarding the use of 
panel and forum discussion techniques in language and literature teaching have the function of 
“developing oral communication skills” (f=9); it has a positive effect on “making language and 
literature lessons effective, fun and enjoyable” (f=4); contributes to “providing permanent 
learning” (f=2); it has some positive aspects (advantages) such as “developing analytical and 
critical thinking skills” (f=2); that it is important in terms of “ensuring participation in the lesson 
and making the student active” (f=2); it was determined that 1 person stated that it was very 
effective (f=1) in “gaining the skill of self-assessment”. Discussion techniques used in panels and 
forums were cited by participants as being crucial in the teaching of language and literature. 
These techniques are said to provide advantages in areas including enhancing verbal 
communication abilities, making lessons efficient and interesting, and fostering lifelong learning. 

5. Conclusions 

The results of the study indicate that pre-service teachers have a range of viewpoints and 
ideas about panel and forum discussion strategies. It reveals how participants focused on how 
these strategies helped students gain more self-assurance, public speaking skills, presenting, and 
research skills. It was discovered, nonetheless, that they said that employing these techniques 
comes with difficulties and time limitations for developing effective presentations. It has been 
discovered that utilizing these strategies enriches the instruction of language and literature and 
improves students' capacity for critical thought. As a result, it is clear that panel and forum 
discussion techniques are essential instruments in the teaching-learning process and should be 
used in teacher preparation programs. In the light of the results obtained from the study, the 
following suggestions can be made: 

 In the literature, within the scope of the use of methods and techniques in the learning-
teaching process, the effectiveness of panel and forum discussion techniques, their 
effect on academic success, etc. No studies were found on the subject. Therefore, 
qualitative, quantitative, or mixed-method research can be conducted on these subjects. 

 Larger and more diverse participant groups can be used in future studies. The opinions 
of students and teacher candidates from various branches, educational levels, and 
geographic locations might be taken to provide a more complete viewpoint. As a result, 
the findings might have a larger and more widespread application. 

 Although this study focused on the views of pre-service teachers, the student 
perspective should also be taken into account in a similar study in the future. It can be 
understood how students experience panel and forum discussion techniques and how 
these techniques affect their learning processes. This can complement the prospective 
teachers' perspective and present a more comprehensive picture. 

 The results show that panel and forum discussion techniques have a favorable impact on 
education. Future teacher candidates and teachers may have access to educational 
resources. These resources can offer instructions on how to apply the strategies 
correctly and incorporate them into lesson planning and execution. 
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 Future research should examine the content matter of teacher preparation programs and 
make sure that teacher candidates are knowledgeable on how to instruct these strategies. 
So, it is possible to offer teacher candidates more productive learning opportunities. 

 In the context of Turkish language and literature courses, this study primarily examines 
panel and forum discussion techniques. Similar studies may, however, be conducted in 
the future on various course topics and disciplines. This might provide a broader view 
of the methods that can be applied and successful in various learning contexts. 

 It is possible to study how panel and forum discussion techniques might be applied 
successfully, particularly in remote learning and online learning contexts, while taking 
into account the role of technology in education. This can provide benefits for 
enhancing the efficacy of these educational strategies using the possibilities offered by 
technology. 
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